January 31, 2020

Dr. Michelle Behr
Chancellor
University of Minnesota-Morris
600 E 4th Street
309 Behmler Hall
Morris, MN 56267
Dear Chancellor Behr:
This letter serves as formal notification and official record of action taken concerning University of Minnesota-Morris by
the Institutional Actions Council of the Higher Learning Commission at its meeting on January 27, 2020. The date of this
action constitutes the effective date of the institution’s new status with HLC.
Action with Interim Monitoring. IAC continued the accreditation of University of Minnesota-Morris with the next
Reaffirmation of Accreditation in 2029-30. In conjunction with this action, IAC required the following interim
monitoring.
Embedded Monitoring Report. Interim Report embedded in the Year 4 review on a systemic approach to link
assessment findings with evaluation of operations, institutional planning, budgeting, and decision-making.
Further, IAC voted to change the team’s evaluation of Criteria 3B and 4B from “Met with Concerns” to “Met” and
consequently that no monitoring should be assigned on Criteria 3B and 4B.
Rationale: Based on the institutional response provided, the institution has made significant progress in assessment of
student learning. Through the guidance of the Assessment Facilitator and in consultation with the Assessment Council,
every academic program has adopted student learning program outcomes. By spring 2020, a complete cycle of general
education will be completed. A three-year cycle of assessment that addresses co-curricular will be completed by 20212022 academic year.
In taking this action, the IAC considered materials from the most recent evaluation and the institutional response (if
applicable) to the evaluation findings.
In two weeks, this action will be added to the Institutional Status and Requirements (ISR) Report, a resource for
Accreditation Liaison Officers to review and manage information regarding the institution’s accreditation relationship.
Accreditation Liaison Officers may request the ISR Report on HLC’s website at https://www.hlcommission.org/
isr-request.
Within the next 30 days, HLC will also publish information about this action on its website at
https://www.hlcommission.org/Student-Resources/recent-actions.html.
Please note: Revisions to HLC’s Criteria for Accreditation will go into effect on September 1, 2020. Institutions will be
evaluated against the revised Criteria for all reviews conducted after that date, including reviews related to previously
assigned monitoring. Institutional reports submitted after September 1, 2020, that reference the Criteria should be written
to the revised version. More information about the revised Criteria, including a crosswalk between the current and revised
versions, is available on HLC’s website at https://www.hlcommission.org/criteria.
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If you have any q0uestions about these documents after viewing them, please contact the institution’s staff liaison Tom
Bordenkircher. Your cooperation in this matter is appreciated.
Sincerely,

Barbara Gellman-Danley
President
CC: ALO

January 31, 2020

Dr. Michelle Behr
Chancellor
University of Minnesota-Morris
600 E 4th Street
309 Behmler Hall
Morris, MN 56267
Dear Chancellor Behr:
This letter serves as formal notification and official record of action taken concerning University of Minnesota-Morris by
the Institutional Actions Council of the Higher Learning Commission at its meeting on January 27, 2020. The date of this
action constitutes the effective date of the institution’s new status with HLC.
Action. IAC did not concur with the evaluation findings and approved the institution’s eligibility to select the Open or
Standard Pathway for reaffirmation of accreditation.
In taking this action, the IAC considered materials from the most recent evaluation and the institutional response (if
applicable) to the evaluation findings.
Attached to this letter is information on selecting and declaring a pathway within the timeline provided. The materials
include links to information on the Standard and Open Pathways.
HLC does not make public an institution’s Pathway determination or selection. Institutions’ Pathway designations will not
appear on the Institutional Status and Requirements Report.
Please note: Revisions to HLC’s Criteria for Accreditation will go into effect on September 1, 2020. Institutions will be
evaluated against the revised Criteria for all reviews conducted after that date, including reviews related to previously
assigned monitoring. Institutional reports submitted after September 1, 2020, that reference the Criteria should be written
to the revised version. More information about the revised Criteria, including a crosswalk between the current and revised
versions, is available on HLC’s website at https://www.hlcommission.org/criteria.
If you have any questions about the institution’s transition to a pathway, please contact Tom Bordenkircher, the
institution’s staff liaison. Thank you for your cooperation.
Sincerely,

Barbara Gellman-Danley
President
Enclosures:
Pathway Transition Information – Open Eligible
Declaration Form

University of Minnesota
Morris Campus

Office ofthe ChaitceUor

309 Behmler Hall
600 East 4"' Street
Morris. MW 56267-2134
320-589-6020
Fax 320-589-6399

Members of the Institutional Actions Council,

I write to you on behalf of the University of Minnesota Morris. The University thanks you for your service to
the Higher Learning Commission. As a strong advocate of the regional accreditation peer review modei, I believe
that the process has the potential to meaningfully contribute to the quality of individual institutions and our
system of higher education. Thank you In advance for your thoughtful consideration of this response to the
team's recommendations from UMN Morris' recent comprehensive review.

While the team found much of the work that UMN Morris is doing exemplary, they cited three Core
Components, 3.B, 4.B, and 5.C, as Met with Concerns. Their primary rationale as nearly as we understand it has
to do with what they argue is the lack of institutional commitment to the assessment of student learning. To
address our perceived shortcomings, the team's recommendation is institutional placement on the Standard
Pathway with the fourth-year comprehensive review to include an embedded report with pre-defined prompts

addressing the assessment of student learning. In this institutional response I will explain why we believe so
strongly that the citation of three Core Components is excessive and not reflective of the work we are doing, and
why being assigned to the Standard Pathway constitutes an inappropriate and punitive recommendation. I
believe that the team's expectations for the assessment of student learning protocols were based on institutions
with significantly different goals and visions than our own;further, not finding familiar assessment models
caused the team to disregard evidence, misconstrue facts, and ultimately frame their findings with unnecessarily
negative judgement.
In the team's summary statement, the following observation is made:

Almost 30 years later, the institutional processes and culture around assessment of student learning are
still fairly nascent, and evidence of the collection and use of evidence at the program and institutional
level reflects a developing program rather than a mature one. It is not apparent that the members of the
institution have fully recognized that the failure to develop a sustainable program of assessment of
learning that integrates with other institutional functions is central and may put the institution at risk
with respect to the ability to meet the criteria for accreditation. [Reaffirmation Review Team Report,
Page 54.]
On February 6, 2017, 1 began my tenure as chancellor at the University of Minnesota Morris. I soon learned
that the campus had been asked to submit an interim report on assessment in 2015, and a follow-up report by
March 1, 2018. On March 1, 2017, in my very first address to the Campus Assembly (composed of faculty, staff

and students), I addressed the evident assessment needs on campus:
Assessment is a core expectation of accreditation; noncompliance in this area poses a potential
existential institutional threat, and we have only a year to get ourselves on the right track. Let me be
clear: we will not solve this issue by continuing to submit follow up reports; if the March 2018 report
does not assure the Commission that we are seriously, systemically, universally, and effectively

undertaking the assessment of student learning it will become a focus of our comprehensive visit,
putting us in Jeopardy of a sanction in the worst case and a special focus for our comprehensive visit....
Neither of these are desirable outcomes. While there has been some progress across campus since the
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2015 report, my reading of the Assessment of Student Learning Committee's archive does not reassure
me that we are comprehensively, universally, and effectively undertaking the assessment of student
learning. I will be working with the ASLC and others to make sure that our movement toward addressing
this issue is serious and systematic...We will not resolve ail of our shortcomings with respect to
assessment in one year-indeed this will continue to be an ongoing process- but at the same time we
need all concerned, including all programs,to jump in with both feet and to undertake this work with
the seriousness of intent that it deserves.

After the March 2017 Campus Assembly meeting,the campus began a concerted and intentional effort to
address assessment practices and structures. The grid below summarizes some of the changes that have been
put into place beginning in spring 2017. 1 highlight them explicitly here because they are neither acknowledged
nor visible in the team's report.

Prior to spring 2017

Spring 2017-Present

Responsibility for assessment of
student learning on campus vested

the Chancellor and Institutional Effectiveness and Research to

Creation of an Assessment Facilitator position to work with

in a governance committee.

bring stability and accountability to assessment practices.

Assessment of Student Learning
Committee (ASLC), with rotating
faculty leadership.
The ASLC had little continuity from
year to year and lacked expertise

In order to institutionalize assessment efforts, an Assessment
Council was formed that includes the Assessment Facilitator,

and commitment to assessment of

two Assistant Assessment Facilitators(academic and cocurricular), and staff from Institutional Effectiveness and
Research. Creation of the Council ensures continuity and
succession planning, as well as broadening faculty and staff
investment in the assessment of student learning. Work is
completed in collaboration with the Offices of the Vice

student learning.

Chancellors of Academic and Student Affairs as well as the
Curriculum Committee.

The Assessment Council also works to develop capacity and
provide helpful feedback on assessment to the campus
community.

In spring 2019, Campus Assembly formally voted to disband
the Assessment of Student Learning Committee, recognizing
that assessment is more robust when it is embedded in the
administrative structure of the institution.

Programs voluntarily participated in
the assessment of student learning.
In many cases, the articulated

Guided by the Assessment Facilitator and in consultation with
the Assessment Council, every academic program has adopted
assessable program student learning outcomes, informed by
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program outcomes were difficult to
assess and did not follow best

practice.

Little professional development for
faculty concerning best practices in
the assessment of student learning
outcomes.

Bloom's Taxonomy. Every academic program has now revised
program learning outcomes(completed spring 2017)and
annually, since 2017,completes an assessment report.
Assessment plans and reports are now a predictable
component of the academic calendar for all programs.

In fall 2017 and fall 2018,the campus invested in professional
development for faculty and staff, sending teams to the lUPUl
assessment institute. Information about best practices have
helped guide the campus' assessment work thus far.(Fall
2019's institute abutted the HLC team's visit.)
Assessment Council members participate in annual meeting of
UMN systemwide assessment staff to create community, and
share best practices and resources.

No campus-based outreach to
provide guidance In the assessment
of student learning.

UMN Morris'fall 2017 Professional Development Day focused
on developing capacity for the assessment of student learning
among faculty and staff.

The Assessment Council leads regular workshops and provides
open hours to help faculty learn the basic skills of assessment
and guide faculty in utilizing best practices.

All academic programs submit assessment reports to the
Assessment Council, which reviews and provides feedback to
programs to guide their continuous improvement.
No standardized reporting formats;
little continuity across programs. No
central vehicle to share program
assessment reports and other
assessment materials.

Assessment of the General Education

curriculum was guided byAAC&U
VALUE rubric project.

Reports are available to all faculty on the Assessment of
Student Learning Canvas page. Creation of standardized
reporting infrastructure (forms, surveys, and emails)for
academic programs as well as robust and regular feedback
processes for them.

With AAC&U's transition to a fee-paying model,the campus
adopted a standard set of outcomes for General Education
courses based on faculty input and the Minnesota Transfer
Curriculum outcomes. With the conclusion of the spring 2020
semester, a complete cycle of General Education outcomes
will have been assessed.
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Disjointed assessment of student
learning in co-curricular experiences.

The Assessment Council works with Student Affairs and

Academic Affairs to assess Campus Student Learning
Outcomes(CSLOs) in co-curricular programs. In 2019-20,the
'Collaboration' outcome is being evaluated campus-wide using
a common rubric.

A three year cycle that addresses all of the Campus Student
Learning Outcomes within co-curriculars will be completed in
the 2021-2022 academic year.
{Note: The campus is currently considering simplification ofits
CSLOs. This timeline may change as a result The commitment
to assessing CLSOs will not.)

The HLC itself has acknowledged that UMN Morris has been making concrete steps to address the assessment
of student learning:

UMM has created institution-wide assessment procedures and practices that are thoughtfully designed
and appear to have been implemented with considerable care. Each of the institution's instructional
programs has crafted program-level student learning outcomes and each is currently assessing those
outcomes. Indications are that, over time,the data derived from these procedures will enable the
institution to make meaningful improvements to student learning,[p. 6,June 21, 2018 letter from HLC
to Chancellor Behr, response to interim report on assessment of student learning dated March 1, 2018]
In addition to what feels like a purposeful lack of acknowledgement of progress made,the team's report
contains muitiple uncorrected errors of fact. The initial team draft submitted to UMN Morris contained over 100
errors. While many were minor, others were material. The institution responded to the team within the week
allowed with corrections and resubmitted evidence that we thought may have been unintentionally overlooked
by the team. However,the final report carries forward numerous uncorrected errors. To provide just two
examples:

• "When meeting with the faculty, we found that very few, if any,faculty have taken sabbaticals. The
explanation was that because the policy was at half pay." [Core Component 3.C, page 25]
o

We responded to the team:"This is factually incorrect. Of the 72 faculty eligible for sabbatical in
the last six years,80% have taken a sabbatical.[Our tenure line facuity number approximately
ICQ.] In addition, of those same 72 faculty,41 have had a single semester leave, which is
awarded separately from sabbaticals (that is, a faculty member could have both within a six year
period)."

• "Documentation in the Program Assessment reports and meetings with faculty and chairs offered
examples of course improvements based on student learning outcomes assessment. This was primarily
evident at the course ievel as inconsistent assessment of college goals and general education
programming has not resulted in documented evaluation at the overall program level." [Core
Component 4.B, page 34]
o

We responded to the team:"Based on the assessment of the General Education program,the
following changes have been made: Elimination of First Year Seminar and creation of Intellectual
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Communities; the creation of Writing for the Liberal Arts; and the creation of an advanced
version of Writing for the Liberal Arts."

The team's recommendation lists three Core Components as having been Met with Concerns. However, the
team's prescription for responding to each of these Is exactly the same. If the team Is recommending a single
mandated remedy, why are three Core Components called out as Met with Concerns? This logically makes no
sense. Although I struggled to understand the specifics of their argument, the team's fundamental concern
appeared to be with assessment of student learning. This Is encompassed by 4.B. The Inclusion of the additional
two Core Components seems excessive.

The recommendation for Institutional reporting, further, describes exactly HOW we are to comply and what
we MUST do. Holding to a single rigid model for how the Institution must meet standards Is contrary to the spirit
of meeting regional accreditation requirements. Criteria and Core Components are Intentionally broad to ensure
that Institutions with different missions, cultures, and processes are true to those missions, cultures, and
processes while meeting the requirements for accreditation. Contrary to the team's view, there Is no single
template for assuring either excellence or effectiveness with respect to the assessment of student learning.
Finally, the team's proposed "remedy" does not recognize that elements they prescribe are already
Incorporated into our Institutional practices. In short, It appears that the team envisioned a single unified model
that conformed to a predetermined template, and when they did not find that precise, prescribed model,they
disregarded all of the progress we have made. Included with this Institutional response Is a plethora of evidence
that documents what we do, Including the progress highlighted In the grid above, and how we use the results of
the assessment of student learning. In reviewing It, I believe you will find that you do not recognize the
Institution that the team describes In Its report. I know that I do not.

UMN Morris' experience with our Quality Initiative was Invaluable, providing the opportunity to focus on first
year student retention from three perspectives: assessment of current first year retention programs, supporting
student wellness and mental health, and earlier and more visible Integration of high Impact practices Into the
student experience. I believe that the Morris campus was a true exemplar of the power that Ql projects have to
move the needle on an area of Institutional concern. Having the ability to further build campus capacity through
this program Is very Important to UMN Morris. We hope to be afforded the opportunity to do so by assignment
to the Open Pathway.
I recognize the University of Minnesota Morris has had an historical pattern lacking consistent and persistent
attention to assessment. I cannot go back to undo that past. I also understand that we have further steps to take
and work to do to continue to mature our assessment processes and culture. We need to document that we are
well and truly continuing to assess our programs and practices and strengthening existing Integration of our
assessment findings Into decision making processes. We can, and expect to, do so In the context of our fourthyear Assurance Argument. It does not seem appropriate for the team to have discounted, Indeed not to have
even acknowledged, the very real progress that has been made. The recommendation for a comprehensive
review and site visit In the fourth year In conjunction with assignment to the Standard Pathway Is not reflective
of the distance we have come. Nor will an additional comprehensive visit In the fourth year be helpful to ensure
the Institution makes continued progress. Given that the team's concern Is solely with assessment. It will be
productive for UMN Morris- and the Higher Learning Commission -to focus attention on robustly addressing
Core Component 4.B within the context of required reporting on the Open Pathway.
Thank you again for your thoughtful evaluation and consideration.

Chancellor
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Context and Nature of Review
Review Date
10/28/2019
Mid-Cycle Reviews include:
The Year 4 Review in the Open and Standard Pathways
The Biennial Review for Applying institutions
Reaffirmation Reviews include:
The Year 10 Review in the Open and Standard Pathways
The Review for Initial Candidacy for Applying institutions
The Review for Initial Accreditation for Applying institutions
The Year 4 Review for Standard Pathway institutions that are in their first accreditation cycle after attaining
initial accreditation

Scope of Review
Reaffirmation Review
Federal Compliance
On-site Visit
Multi-Campus Visit (if applicable)
There are no forms assigned.

Institutional Context
The University of Minnesota Morris is one of five campuses in the University of Minnesota system. Located in a
small town 2.5 hours west of Minneapolis, UMN Morris is the state's public liberal arts college serving around 1500
students. The campus is located on the site of an American Indian boarding school, and today is designated as a
Native American Serving, Non-Tribal Institution (NASNTI) that currently serves a student population that is 20%
Native American/Alaskan Villages/First Nations. The institution also enrolls a substantial population of firstgeneration and under-served students.
Over the past few years, UMN Morris has experienced some declining enrollments and is facing projected declines
in the college-age population in Minnesota. As part of the UMN system, Morris receives financial, operational and
infrastructure support from the UMN system. The campus facilities are aging, and there is a good amount of
deferred maintenance as well as modernization needs that are among the institution's priorities for capital funding
through the UMN system. Several campus leadership positions are awaiting permanent appointments, and the
Chancellor of UMN Morris is in her third full year in that position.

Interactions with Constituencies
Page 2
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Chancellor
Interim Vice Chancellor for Enrollment Management and Senior Director of Institutional Effectiveness and
Research
Vice Chancellor for Student Affairs
Interim Vice Chancellor for Academic Affairs and Dean
Vice Chancellor for Finance and Facilities
Director of Advancement
NASS Director/Interim Assistant to the Chancellor for Native American Partnerships, Student Success
Associate Director for NASS
Coordinator of Cultural Programming
Coordinator of Cultural Programming
Project Director for Summit Scholars - TRiO Student Support Services
Peer Mentor/Student
Peer Mentor/Student
Peer Mentor/Student
Peer Mentor/Student
Peer Mentor/Student
Associate Director of Institutional Research
Administrative Director of Civic Learning and
Engagement, Office of Community Engagement/Center for Small Towns
Director of Equity, Diversity and Intercultural Programs,
Assistant Assessment Facilitator (Co-curricular)
Associate Professor of Anthropology, Assessment Coordinator
Assistant Professor of Biology, Assistant Assessment Coordinator (Academic)
Chair, Board of Regents
Board of Regents (participating by phone)
Board of Regents
Page 3
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Board of Regents
Board of Regents
Executive Director and Corporate Secretary, Office of the Board of Regents
Deputy Director, Office of the Board of Regents
Administrative Director of Civic Learning and
Engagement, Office of Community Engagement/Center for Small Towns
Director of Equity, Diversity and Intercultural Programs,
Senior Director of Student Activities, Health and Wellness
Interim Director of Athletics
Director of Residential and Community Life
Humanities Division Chair
Social Science Division Chair
Science and Math Division Chair
Education Division Chair
Director, Office of Academic Success
Associate Director & Coordinator for Disability Resource Center
College Success Coach
Lead Success Coordinator
Academic Assistance Coordinator
Director of Financial Aid and One Stop
Open Forum on Criterion 1&2
Students -1
Faculty -15
Staff – 20
Open Forum on Criterion 3
Students -3
Faculty -13
Page 4
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Staff – 18
Open Forum on Criterion 4
Students -1
Faculty -14
Staff – 14
Open Forum on Criterion 5
Students -1 (student govt)
Faculty -10
Staff – 22

Additional Documents
See Addendum
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1 - Mission
The institution’s mission is clear and articulated publicly; it guides the institution’s operations.

1.A - Core Component 1.A
The institution’s mission is broadly understood within the institution and guides its operations.
1. The mission statement is developed through a process suited to the nature and culture of the
institution and is adopted by the governing board.
2. The institution’s academic programs, student support services, and enrollment profile are
consistent with its stated mission.
3. The institution’s planning and budgeting priorities align with and support the mission. (This
sub-component may be addressed by reference to the response to Criterion 5.C.1.)

Rating
Met

Evidence
As part of the larger University of Minnesota system, the University of Minnesota Morris
(UMN Morris) developed its mission guided by the mission of the larger system while recognizing its
uniqueness. Consistent with the shared governance model at UMN Morris, the mission was approved
as documented in the minutes of April 7, 2009 by the Campus Assembly that represents all faculty
and professional and administrative staff, elected civil service/bargaining unit staff, and elected
student members. The minutes of the UMN Board of Regents of October 9, 2009 note the Board’s
approval of the revised mission on October 8, 2009.
A review of the documents and conversations with various groups at UMN Morris
demonstrate that the mission drives the academic programs, support services, and enrollment profile.
UMN Morris provides a liberal arts education in a land-grant public institution. The major and minor
programs listed in the catalog and on the website are all consistent with an undergraduate liberal arts
education. Constituents of UMN Morris find this undergraduate liberal arts education as distinctive
to Morris in the UMN system and the wider educational landscape.
The UMN Morris mission to prepare students “…to be global citizens who value and pursue
intellectual growth, civic engagement, intercultural competence, and environmental stewardship” is
evident in a review of the student services and enrollment profile. The Fall 2018 census of first year
students showed the students to be 34.3% first generation college students, 24.6% American Indian,
10.8% other underrepresented ethnic/racial groups, and 2.7% international students. An array of
services is offered consistent with this diverse student body and consistent with the mission. A fiveyear Student Support Services grant was received in 2015 to provide resources to support the needs of
first-generation and of other students traditionally underserved in higher education. Another fivePage 6
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year grant was obtained in 2015 to establish the Native American Student Success program. Yet
another grant was earned in 2017 from the Ronald E. McNair Post-Baccalaureate Achievement
Program to prepare students from underrepresented groups, low income groups, and groups from
first-generation college students for doctoral study. UMN Morris has extensive undergraduate
research opportunities and civic engagement opportunities. Study abroad, student mentoring, and
academic advising are also provided.

Interim Monitoring (if applicable)
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1.B - Core Component 1.B
The mission is articulated publicly.
1. The institution clearly articulates its mission through one or more public documents, such as
statements of purpose, vision, values, goals, plans, or institutional priorities.
2. The mission document or documents are current and explain the extent of the institution’s
emphasis on the various aspects of its mission, such as instruction, scholarship, research,
application of research, creative works, clinical service, public service, economic development,
and religious or cultural purpose.
3. The mission document or documents identify the nature, scope, and intended constituents of
the higher education programs and services the institution provides.

Rating
Met

Evidence
. The UMN Morris mission statement is publically available in a variety of documents, such as,
the University website, the Catalog, and the Campus Connections Guide. The documents are current
with the vision statement last updated in 2018 reflecting the emphasis on liberal arts education,
access and sustainability, and the “integration of scholarly and creative work, community-building,
and outreach into our rigorous academic programs.” It is clear that the University serves the State of
Minnesota, the region, and a diverse student body who seek an undergraduate liberal arts education.
As part of the visioning and planning process, the Campus Assembly endorsed eight
aspirational goals that flow from the mission and vision statement and explain the focus of the
University. The statements are clear about providing a liberal arts education and serving a diverse
student body. The aspirational statements, as documented in the Assurance System, also address a
commitment to research and creative activities, sustainability, Native students, accessibility, and
engagement with the region, state, nation, and the world.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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1.C - Core Component 1.C
The institution understands the relationship between its mission and the diversity of society.
1. The institution addresses its role in a multicultural society.
2. The institution’s processes and activities reflect attention to human diversity as appropriate
within its mission and for the constituencies it serves.

Rating
Met

Evidence
A review of documents and discussions with various constituents show that UMN Morris
addresses its role in a multicultural society through both its academic and co-curricular offerings.
One of the unique aspects of UMN Morris is that it honors a federal and state mandated tuition
waiver to Native Americans who represent about 20% of the student body. All students complete at
least two courses in the “Global Village” general education requirement that includes courses in
human diversity, and international perspectives. Academic offerings that reflect a multicultural
society include degree offerings, such as, Native American and Indigenous Studies and Gender,
Women, and Sexuality Studies. The 2017 NSSE Topical Module on Inclusivity and Engagement with
Diversity showed that UMN Morris students were more likely than their peers to engage in
coursework on norms and biases and learning about other cultures. Students also take advantage of
Study Abroad Programs.
The Equity, Diversity, and Intercultural Programs office houses five student-centered
programs that support students from underrepresented backgrounds and international backgrounds.
The Native American Student Success program provides programing to support students and help
increase competency in the faculty and staff who work with the students. The Office of Community
Engagement also provides partnerships with diverse groups in the region.
Although the diversity of the faculty and staff do not currently mirror that of the student
body, UMN Morris is attempting to attract a more diverse group. According to the Interim Vice
Chancellor for Academic Affairs and Dean, the College has developed hiring processes to increase
diversity by activities in recruiting, advertising, and search committees. In addition, since 2011, they
have participated in the Diversity Predoctoral Fellows Program in which doctoral students from the
UMN Twin Cities campus teach a course a semester on the Morris campus while finishing their
doctoral program. The Fellows are from groups traditionally underrepresented in the faculty.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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1.D - Core Component 1.D
The institution’s mission demonstrates commitment to the public good.
1. Actions and decisions reflect an understanding that in its educational role the institution serves
the public, not solely the institution, and thus entails a public obligation.
2. The institution’s educational responsibilities take primacy over other purposes, such as
generating financial returns for investors, contributing to a related or parent organization, or
supporting external interests.
3. The institution engages with its identified external constituencies and communities of interest
and responds to their needs as its mission and capacity allow.

Rating
Met

Evidence
A strength of UMN Morris is its commitment to the public good through its civic
engagement and environmental, social, and economic sustainability efforts. The Center for Small
Towns works to partner the University students and faculty with representatives of small towns and
their organizations who need help with projects. The Office for Community Engagement Data
showed that over 60% of seniors completed at least one community service project. Faculty Fellows
program supports endeavors to integrate community engagement into academic efforts/research. The
website and self-study contain varied examples of these efforts. The University also advertises and
opens a variety of its cultural, educational, and sporting events to the public in the local area.
UMN Morris, as part of the larger UMN system, is held accountable for its educational
responsibilities by the Board of Regents. Annually, Morris updates it section of the UMN System
Accountability Report that is provided to the legislators.
Various faculty members and staff discussed examples of identifying and responding to
communities of interest during meetings. An example of this is the Morris Model in which UMN
Morris and the city of Morris is working through UMN to partner with a town in Germany to help
Morris and the surrounding area to build clean energy options and community resilience.
Another community of interest is the American Indian Advisory Committee that advises the
University on behalf of the interests of the Native students. University staff discussed the consultation
with this group related to the students. Staff also consult the students on what they perceive as what
they would like to experience in student services events and offerings.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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1.S - Criterion 1 - Summary
The institution’s mission is clear and articulated publicly; it guides the institution’s operations.

Evidence
The mission of the university is clear and publically articulated. Students, faculty, staff, and
administrators are passionate about their commitment to the mission and vision of the University.
Constituents identify the uniqueness of UMN Morris as an undergraduate, liberal arts institution
offered in a public land-grant Institution. The mission drives both the academic and support services
at UMN Morris. Students work closely with faculty on research and creative endeavors. The
University has a variety of partnerships with the community and serves a diverse population.
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2 - Integrity: Ethical and Responsible Conduct
The institution acts with integrity; its conduct is ethical and responsible.

2.A - Core Component 2.A
The institution operates with integrity in its financial, academic, personnel, and auxiliary functions;
it establishes and follows policies and processes for fair and ethical behavior on the part of its
governing board, administration, faculty, and staff.

Rating
Met

Evidence
UMN Morris, as part of the University of Minnesota system, is subject to a comprehensive set of
established policies and procedural documents that govern the actions of all schools within the
system. UMN Morris maintains an online policy library that details the specific local policies and
procedures that have been established in line with the larger system policies. Together, the UMN
system policies and the local UMN Morris policies provide a framework for institutional integrity
that addresses the ethical conduct of the governing board, academic integrity of faculty and students,
lawful and ethical financial activities (including investment processes and regular financial audits),
human resource policies (including hiring practices, sexual misconduct, HIPAA and FERPA),
environmental management, information technology and others.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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2.B - Core Component 2.B
The institution presents itself clearly and completely to its students and to the public with regard to
its programs, requirements, faculty and staff, costs to students, control, and accreditation
relationships.

Rating
Met

Evidence
UMN Morris maintains a current website aligned with the UMN system website. Through its web
presence, the institution provides a wealth of information for students and the public regarding
its program offerings. The university catalog, which can be accessed through the website, details
requirements for admission and graduation as well as individual program requirements. The website
(and catalog) provide information about tuition and required fees. Although the general fee costs are
provided, individual fees described in the catalog do not always have specific costs indicated. The
specific costs for some types of fees (e.g., online course fees) are provided through the website with
respect to individual courses. The catalog provides information about the administrative structure of
the institution, and the "about" portion of the website provides institutional demographics (including
% of faculty with terminal degrees). Affiliation with HLC is also easily accessed through the
website.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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2.C - Core Component 2.C
The governing board of the institution is sufficiently autonomous to make decisions in the best
interest of the institution and to assure its integrity.
1. The governing board’s deliberations reflect priorities to preserve and enhance the institution.
2. The governing board reviews and considers the reasonable and relevant interests of the
institution’s internal and external constituencies during its decision-making deliberations.
3. The governing board preserves its independence from undue influence on the part of donors,
elected officials, ownership interests or other external parties when such influence would not be
in the best interest of the institution.
4. The governing board delegates day-to-day management of the institution to the administration
and expects the faculty to oversee academic matters.

Rating
Met

Evidence
The Board of Regents for the UMN system, as indicated in the Board policy documents, has the
responsibility to monitor and evaluate the performance of, and ensure the adequacy of resources
necessary to fulfill the mission of, all components of the UMN system, including UMN Morris. The
current effort to unify the component campuses of the UMN system (one university, five campuses),
as indicated in conversations with the board members, further underscores the role of the the Board
in preserving and enhancing the university as a whole. Conversations with Board members
demonstrated the Board's awareness of the unique challenges and opportunities that UMN Morris
brings to the university system, as well as the Board's clear intent to address the needs of all
campuses within the system.
UMN Board policies dictate interactions and inputs from specific constituencies in its processes. For
example, the budgeting process and capital building request process involve inputs from all of the
campuses within the UMN system. Members of the UMN Morris leadership team regularly present to
the Board regarding these processes. The Board (according to the Assurance Argument and
conversations with board members) also regularly visits all campuses in the UMN system to provide
a more complete view of the system during their decision processes. The Board represents the
legislative districts of the state of Minnesota, and receives external inputs into its deliberations in that
regard as well.
UMN Board policies are clear regarding the nature of board member responsibility to "represent all
the people of Minnesota", rather than specific interests. The Code of Ethics for the Board includes
specific language prohibiting the acceptance of gifts and detailing procedures related to real and
apparent conflicts of interest. A primary guideline of this document is the idea that board members
have a "public trust" and cannot act in a manner that is against the public interest.
UMN Board policies explicitly include the responsibility to ensure the autonomy of the individual
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institutions within the UMN system. Educational policies, according to UMN system policy, are
governed by the system-wide Faculty Senate which includes active involvement of the UMN Morris
faculty (as confirmed by conversations with faculty and staff). Authority for day-to-day operations is
delegated to the individual academic unit leaders. At UMN Morris, the Campus Assembly, a
combination of faculty, staff and students, is the primary governing body that reviews and approves
curricular matters.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.

Page 15

University of Minnesota-Morris - MN - Final Report - Exported on 11/19/2019

2.D - Core Component 2.D
The institution is committed to freedom of expression and the pursuit of truth in teaching and
learning.

Rating
Met

Evidence
The UMN system provides a number of policy statements advancing academic freedom and has
established specific structures designed to provide support and protection for academic freedom. The
UMN System mission guiding principles specifically identify academic freedom and the open
exchange of ideas as central values to the institution. A specific policy document on Academic
Freedom and Responsibility defines the rights and responsibilities of the members of the institution
related to academic freedom. The University Senate maintains a subcommittee on Academic Freedom
and Tenure that is responsible for “all matters of policy related to academic freedom and faculty
tenure.” UMN Morris includes, among the required policy statements on all syllabi, statements
regarding academic freedom and responsibility, with particular emphasis on the “independent search
for truth” among its expectations for students. The institution and the system maintain clear
procedures for addressing concerns regarding the violation of academic freedoms.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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2.E - Core Component 2.E
The institution’s policies and procedures call for responsible acquisition, discovery and application of
knowledge by its faculty, students and staff.
1. The institution provides effective oversight and support services to ensure the integrity of
research and scholarly practice conducted by its faculty, staff, and students.
2. Students are offered guidance in the ethical use of information resources.
3. The institution has and enforces policies on academic honesty and integrity.

Rating
Met

Evidence
Primary oversight of research integrity is governed by the policies and governance structures at the
UMN system level, as evidenced by specific policy documents provided in the Assurance Argument.
Specific requirements for human subjects research include review by the system IRB and specific
training requirements for researchers. Similar policies govern animal projects and research which is
reviewed by the system Institutional Animal Care and Use Committee. Students and faculty are
subject to the same set of policies.
As described in the Assurance Argument, and confirmed through conversations with faculty and
staff, all students receive instruction in academic integrity and ethical use of information resources in
the Writing for the Liberal Arts course. Additional instructional opportunities are provided for
underrepresented and international students through specific courses targeted to those groups.
Additionally, web-based resources on academic integrity and information use are maintained by the
Briggs library at UMN Morris.
Academic and research integrity policies for all UMN staff and students are established and
maintained at the UMN system level and available in the UMN system policy library. Specific
procedures for UMN Morris regarding violations of academic integrity are provided through the
UMN policy library. Conversations with faculty and staff indicate that the process for addressing
issues in student academic integrity focuses on student learning through the process over simply
punitive outcomes.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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2.S - Criterion 2 - Summary
The institution acts with integrity; its conduct is ethical and responsible.

Evidence
UMN Morris, as part of the UMN system follows a comprehensive set of policies and processes that
ensure the integrity of its operations and the actions of its faculty, staff and students. The institution
provides clear and accurate information to its students and the public regarding its programs and
costs. And the Board of Regents is engaged and knowledgeable regarding its roles and
responsibilities to serve the best interests of the institution and its mission.
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3 - Teaching and Learning: Quality, Resources, and Support
The institution provides high quality education, wherever and however its offerings are delivered.

3.A - Core Component 3.A
The institution’s degree programs are appropriate to higher education.
1. Courses and programs are current and require levels of performance by students appropriate to
the degree or certificate awarded.
2. The institution articulates and differentiates learning goals for undergraduate, graduate, postbaccalaureate, post-graduate, and certificate programs.
3. The institution’s program quality and learning goals are consistent across all modes of delivery
and all locations (on the main campus, at additional locations, by distance delivery, as dual
credit, through contractual or consortial arrangements, or any other modality).

Rating
Met

Evidence
UMN Morris has defined Program Learning Outcomes for every program as listed in their course
catalog. Submitted syllabi were inconsistent in including defined course outcomes and in tying course
outcomes to Program Learning Outcomes and Campus Student Learning Outcomes stated in the
catalog.
The institution utilizes standard course numbering, minimum credit hours, and student GPA
standards to ensure student success is appropriately related to program instruction. Evidence
provided in the Assurance Argument of external evaluation in teacher education and chemistry
provides additional assurance that those programs have appropriate performance expectations.
All UMN Morris courses are approved and evaluated using the same systems, regardless of delivery
mode or location. In discussions with UMN Morris administration, we learned that they offer few
online courses and no online programs. Online course instructors have access to Total Quality
standards, but the institution did not provide evidence that those standards are met in online
instruction. A review of submitted syllabi for online and in-person sections of the same course
demonstrated consistency in course outcomes and expectations.

Interim Monitoring (if applicable)
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No Interim Monitoring Recommended.
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3.B - Core Component 3.B
The institution demonstrates that the exercise of intellectual inquiry and the acquisition, application,
and integration of broad learning and skills are integral to its educational programs.
1. The general education program is appropriate to the mission, educational offerings, and degree
levels of the institution.
2. The institution articulates the purposes, content, and intended learning outcomes of its
undergraduate general education requirements. The program of general education is grounded
in a philosophy or framework developed by the institution or adopted from an established
framework. It imparts broad knowledge and intellectual concepts to students and develops
skills and attitudes that the institution believes every college-educated person should possess.
3. Every degree program offered by the institution engages students in collecting, analyzing, and
communicating information; in mastering modes of inquiry or creative work; and in
developing skills adaptable to changing environments.
4. The education offered by the institution recognizes the human and cultural diversity of the
world in which students live and work.
5. The faculty and students contribute to scholarship, creative work, and the discovery of
knowledge to the extent appropriate to their programs and the institution’s mission.

Rating
Met With Concerns

Evidence
The cornerstone of the UMN Morris undergraduate liberal education is its general education
program. The institution only offers a single degree, the Bachelor of Arts and the general education
program consists of three parts: Intellectual Community, Skills for the Liberal Arts, and Expanding
Perspectives. The framework presented in the Assurance Argument demonstrates alignment with the
institution's mission as posted on the UMN Morris website.
The general education program purposes and requirements are listed on the UMN Morris website
and catalog. The Assurance Argument indicates that the general education program was formulated
by the whole faculty and is currently overseen by the Curriculum Committee composed of faculty,
staff, and students. The purposes stated on the website indicate that it is designed for students to
investigate the world from new perspectives, learn new ways of thinking, and grow as active citizens
and lifelong learners. A review of the submitted General Education Assessments and course syllabi
indicated that the General Education outcomes by category, however, are not evenly required through
every general education course in that category. Thus, the students may not meet every General
Education requirement based on the course they take to meet the requirements. Analysis by the
institution in 2011, as listed in the Assurance Argument, indicated that students did not understand
the purpose of General Education. In addition, the provided General Education Taskforce Report
suggests that the faculty do not clearly understand or agree widely on learning outcomes and stated
the following: "Therefore, regardless of the level of support by faculty for proposed outcomes, only
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60% of the General Education categories (45% of the required categories) are clearly related to
specific CSLOs, while only 27% of the categories (9% of the required categories) have a clear
relationship to the UMN Mission. This suggests a fundamental disconnect between our campus-wide
learning outcomes, our institutional mission, and our current general education system." The Campus
Assembly endorsed our top 10 strategic priorities, one of which is "Build a simpler, more integrated
set of general education requirements by designing requirements that are more easily understood and
explained". The Curriculum Committee has been charged to create a timeline for revisions during
AY 19/20.
The institution requires students to collect, analyze and communicate information through two major
avenues. The General Education program requirements listed on the website require students,
through several courses, to develop these skills at various levels and in several content areas. Those
skills are further developed through specific programs, all of which have Program Student Learning
Outcomes which require students to develop and demonstrate these skills through multiple modes.
NSSE survey results referenced in the Assurance Argument suggest that UMN Morris seniors are
comparable to students at peer institutions. Yearly Academic Program Assessment Reports submitted
in the Addendum appear to confirm these standards are met.
Several General Education program requirements provide students with experiences in human and
cultural diversity and these requirements are further enforced through individual programs, and
many have at least one Program Student Learning Outcome which addresses diversity. The
Assurance Argument lists additional co-curricular opportunities through the Office of Community
Engagement, the Academic Center for Enrichment, and the Office of Equity, Diversity and
Intercultural Programs. These opportunities include, but are not limited to, study abroad, communityengaged learning programs, and a Certificate in Equity, Diversity, and Intercultural Programs. UMN
also hosts a series of extra-curricular events sponsored by its Office of Equity, Diversity, and
International Programs, performing arts series, and Native American Student Success programming.
Data from the 2017 NSEE survey referenced in the Assurance Argument suggests that UMN Morris
seniors are "more likely than students from other COPLAC schools to say that their institution
emphasizes contact among students from different backgrounds and that the institution has
contributed to their knowledge, skills, and personal development in the understanding of people from
other backgrounds".
The UMN Morris Accountability Report chronicles UMN Morris faculty offering of scholarly and
creative work that is appropriate to their mission as a liberal arts institution focused on
undergraduate learning. The 2017 report indicates, referenced in the Assurance Argument, "that the
roughly 130 faculty members achieved over 120 research and creative activity accomplishments,
including 84 refereed journal articles—many with students as coauthors—and four academic
books". In conversation with faculty and students and in examing the opportunities referenced in the
Assurance Argument, such as the Faculty Research Enhancement Funds, UMN Systemwide
competitive research support, external grants, Center for Small Towns, Undergraduate Research
Opportunities Program and others demonstrate not only faculty expertise and success, but also the
wide involvement of students, some of whom have had success in publishing papers and presenting at
conferences. Given the purpose of the institution, UMN Morris faculty and students excel in this
category.
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Interim Monitoring (if applicable)
The team recommends an embedded monitoring report covering assessment of student learning,
general education and institutional planning to be included in preparation for the next scheduled
accreditation review in four years as part of the Standard Pathway. This report will integrate
elements from Criteria 3, 4 and 5 and will include:
1. A comprehensive plan for assessment of student learning that details the structures, processes
and flow of information that allows faculty, staff and administration to utilize evidence of
student learning to inform decisions regarding resources, programming, curriculum and
pedagogy in order to provide effective learning experiences for students at UMN Morris.
1. The plan must include the assessment of general education and/or institutional learning
outcomes and all academic programs as well as co-curricular programming.
2. The plan must include appropriate curriculum maps that indicate where learning
outcomes are developed within the curriculum (general education and individual
programs) and co-curriculum in such a way as to ensure that all students are provided
the opportunity to achieve the learning outcomes specified for their degrees and
disciplines.
3. The plan must include specification of the evidence of student learning to be collected,
including direct and culminating measures of student performance that indicate the skills
and knowledge expected of program and institution graduates. In addition, the plan must
include a proposed scheduled of assessment
2. Reports on the collection and use of evidence of student learning at the program and
institutional level for at least two cycles of reporting that demonstrates faculty and staff
involvement in the review and discussion of that evidence.
3. A statement of expectations regarding the specification of learning outcomes in course
descriptions, program descriptions, and syllabi, as well as a process for ensuring these
expectations continue to be met.
4. The demonstration and documentation of a systematic and systemic approach to link
assessment findings with institutional planning, evaluation of operations, budgeting and
decision-making. At least two cycles of this process should be evident.
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3.C - Core Component 3.C
The institution has the faculty and staff needed for effective, high-quality programs and student
services.
1. The institution has sufficient numbers and continuity of faculty members to carry out both the
classroom and the non-classroom roles of faculty, including oversight of the curriculum and
expectations for student performance; establishment of academic credentials for instructional
staff; involvement in assessment of student learning.
2. All instructors are appropriately qualified, including those in dual credit, contractual, and
consortial programs.
3. Instructors are evaluated regularly in accordance with established institutional policies and
procedures.
4. The institution has processes and resources for assuring that instructors are current in their
disciplines and adept in their teaching roles; it supports their professional development.
5. Instructors are accessible for student inquiry.
6. Staff members providing student support services, such as tutoring, financial aid advising,
academic advising, and co-curricular activities, are appropriately qualified, trained, and
supported in their professional development.

Rating
Met

Evidence
The published student to faculty ratio of 13.5 is appropriate to the instructional mission of the
institution. The primary shared governance body is the Campus Assembly which consists of all
faculty members and professional and administrative staff and elected civil service/bargaining unit
staff members and elected student members. These guidelines are set forth in The UMN Morris
Constitution. The Campus Assembly has three constitutional committees: Steering, Membership and
Consultative, and seven standing committees, including the Curriculum Committee for curricular
matters and the Scholastic Committee that oversees academic processes and regulations. Other
committees can be created with appointed or elected members or abolished by the Campus Assembly
as outlined in the constitution. Assessment is overseen by the appointed Assessment Council with
course assessment being completed by individual faculty and program assessment occurring at the
program level.
The institution reviews faculty academic credentials as a part of the search process in accordance
with their submitted evidence in the UMN [sic] Institution-wide Faculty Search Procedures.
Exceptions to the criteria for the Diversity Predoctoral Teaching Fellows and teachers providing
instruction at Morris Area Public School (CIS Program) are noted in the supplied policies in the
Assurance Argument for each program, with appropriate methods for assuring the quality of
instruction through supervision of instructors by full-time UMN Morris faculty.
UMN Morris's expectations for contract renewal, tenure, promotion, and post-tenure performance
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reviews are defined in departmental "7.12 statements" which follow the Board of Regents' approved
systemwide policies for reviewing tenure-track and tenured faculty. The Faculty Tenure Procedures,
Section VIC, outlines procedures for reviewing faculty in the case of alleged sub-standard
performance. Instructional staff are reviewed as a part of the annual merit review process that is led
by each division chair. Conversations with faculty during the visit found the process to be fair and
equally applied to all faculty.
UMN Morris provided a job description that required all applicants for all teaching positions to
provide evidence of successful teaching, as appropriate to the position. Teaching requirements
continue to be reinforced through new faculty orientation and university-sponsored development
workshops. The institution supports external development opportunities through multiple consortia,
summer programs, and multiple grant and award opportunities. Faculty are eligible for sabbaticals as
outlined in the Faculty Development Leave policy linked in the Assurance Argument. When meeting
with the faculty, we found that very few, if any, faculty have taken sabbaticals. The explanation was
that because the policy was at half pay. Faculty told us that policy has been changed such that faculty
could take a single semester at full pay and that the administration has a plan to fairly arrange for
sabbaticals for the 33 faculty members who are currently eligible.
Faculty provide their available office hours through multiple electronic and traditional media. NSSE
2017 data indicates that students interact with faculty at a favorable rate compared to peer
institutions and that those interactions are of higher quality.
UMN Morris utilizes a centralized hiring process for staff positions which also includes uniform job
descriptions for more than 9,000 positions. This process requires applicants to be appropriately
qualified before employment may be offered. The process for determining the appropriate job
credentials for job classification and the appropriate review of credentials is set forth on the linked
human resources website and does not allow individuals who do not meet the basic qualifications to
move forward to the review and interview stage. The specific job classifications are provided in the
Job Family Definition Guide. UMN is dedicated to finding appropriately qualified individuals for
every position. As such, positions go unfilled at times, as was the case of the Native American
Student Success program director, which in conversations with staff indicated that the position was
effectively vacant for almost two years until the current individual was hired.
The system-wide Board of Regents established guidelines for ongoing training and development and
those opportunities are provided through the UMN online training portal and support for attendance
at national professional conferences, workshops, or specialized training.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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3.D - Core Component 3.D
The institution provides support for student learning and effective teaching.
1. The institution provides student support services suited to the needs of its student populations.
2. The institution provides for learning support and preparatory instruction to address the
academic needs of its students. It has a process for directing entering students to courses and
programs for which the students are adequately prepared.
3. The institution provides academic advising suited to its programs and the needs of its students.
4. The institution provides to students and instructors the infrastructure and resources necessary
to support effective teaching and learning (technological infrastructure, scientific laboratories,
libraries, performance spaces, clinical practice sites, museum collections, as appropriate to the
institution’s offerings).
5. The institution provides to students guidance in the effective use of research and information
resources.

Rating
Met

Evidence
In the assurance argument, the institution provides a list of student support and tutoring services,
including, but not limited to information about Residential Life, Health Service, Student Counseling
(including individual/group counseling, mental health, consultation, Red Folders and a general focus
on student mental health and wellbeing). The Office of Equity, Diversity and Intercultural Programs
includes events, programs, and partnerships including the Multi-Ethnic Student Program,
LGBTQIA2S+ Programs, and the International Student Program. Career Success, the Honors
Program, and the U.S. Department of Education TRiO and McNair grants provide opportunities to a
broad range of students. The Native American Student Services program provides numerous
opportunities for Native American students from weekly cultural/programs and social events, to
success coaching, to role models from the Native American community, to the widely hailed
Healing Ceremony, which is intended for all campus members. In meeting with the members of the
student services units, it was very clear that these services were effective because the staff in these
units could articulate the success and challenges of each program, how they affect students, what
improvements were needed, and specific actions they have taken to address these issues.
UMN Morris identifies required preparation for success by publishing admission guidelines on its
website. It also provides bridge programs to prepare students from underserved or international
populations with specific knowledge and skills to be successful in their liberal arts curriculum.
Two bridge programs were outlined in the Assurance Argument and supporting documents are
confirmed in meetings with faculty and staff. Gateway is a four-week, four-credit experience
preparing students for UMN Morris’ liberal arts curriculum. Summer Transition for English
Language and Liberal Arts Readiness (STELLAR) provides incoming international students with a
holistic approach to living and attending a liberal arts college in an English-speaking country.
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Meetings with staff from the One Stop, which the staff indicated includes registration, financial aid,
and the business office, as well as the Office for Academic Success, validated that incoming students
participate in registration and orientation sessions to validate registration for the correct classes,
acclimation to campus, and make connections to their peers, faculty, and staff.
Students are assigned an individual faculty advisor, typically within the student's major. They are
required to see this advisor each semester prior to registration until they have more than 60 credits.
Faculty are provided with a series of electronic advising resources to assist students and students also
have resources to ensure proper course registration and timely graduation. The resources outlined in
the Assurance Argument include APLUS, Graduation Planner, Schedule Builder, and Transferology
system. Students in TRiO Student Support Services, International Students, Athletics, and Native
American Students all are assigned a success coach. They meet at least three times a term during the
first year with their success coach and it was obvious from discussion with students that they found
these meetings helpful and productive. Of particular note is the success coaching from the Native
American Student Success program. Staff and students involved in this program were particularly
passionate and excited about the quality of this service. In discussions with the students, staff, and
faculty they indicated that the systems work well and that all three groups believe students are
supported and they each have avenues to provide feedback and improvement. The published retention
and graduation rates published on the UMN website are equal to or above comparable institutions.
UMN Morris partners with the UMN System's Office of Information Technology to provide and
maintain course management systems. Recently, the system transitioned from Moodle to Canvas.
Faculty and students reported that the transition has been mostly smooth and productive for all
involved. Discussions with faculty, staff, and students, along with a campus tour suggest that UMN
Morris maintains adequate facilities to deliver its educational mission. Updates to the Humanities
and Science and Math buildings have included active learning spaces. In meetings with faculty and
staff, it was suggested that the library and music learning spaces are in serious need of updating, but
that plans to complete those upgrades are in place.
UMN Morris introduces students to the basics of digital research and information gathering through
programs provided by library staff and are an integral part of their first-year general education
requirement. Students demonstrate their advanced understanding of these skills through their
capstone course. The library staff provides support throughout the undergraduate experience through
phone, digital, and in-person interfaces, along with resource guides and databases.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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3.E - Core Component 3.E
The institution fulfills the claims it makes for an enriched educational environment.
1. Co-curricular programs are suited to the institution’s mission and contribute to the educational
experience of its students.
2. The institution demonstrates any claims it makes about contributions to its students’
educational experience by virtue of aspects of its mission, such as research, community
engagement, service learning, religious or spiritual purpose, and economic development.

Rating
Met

Evidence
UMN Morris offers a range of academic and student affairs co-curricular programs. The Assurance
Argument lists numerous Academic Affairs and Student Affairs co-curricular programs that provide
students with comprehensive opportunities enrichment. In conversations with faculty and students,
they stressed the importance, influence, and success of these programs, particularly study abroad,
undergraduate research, service-learning, intercollegiate-athletics, residential life, and health and
wellness programs. Of particular importance to the community is the well-thought-out, influential,
and successful programs put on by the Native American Student Success program. Recent NSSE data
indicates that students participate in high impact experiences at rates greater than peer institutions.
In meeting with members of the staff of these programs, it was clear that programs are thoughtfully
designed with ample input from students on program selection and review.
The institution’s mission states that it prepares students to be global citizens who value and pursue
intellectual growth, civic engagement, intercultural competence, and environmental stewardship. The
Assurance Argument lists a range of educational opportunities such as the undergraduate research
symposia, undergraduate research opportunities program, work on policy solutions with Morris
Public Schools, Centers for Small towns, outreach skits by Theatre, and STEM enrichment programs.
In discussions with faculty and students, they emphasized the value the range of these events bring to
the students and community.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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3.S - Criterion 3 - Summary
The institution provides high quality education, wherever and however its offerings are delivered.

Evidence
UMN Morris is dedicated to a high-quality, undergraduate, liberal arts education as a part of the
University of Minnesota system. Faculty are dedicated to teaching, scholarship and service and work
closely with qualified staff to provide academic advising.
The institution's learning outcomes across general education, academic programs, and identified
institutional goals demonstrate a commitment to students from a wide range of backgrounds. The
general education program is under revision and no clear assessment program has been implemented
to provide feedback for this process. An analysis of syllabi indicated inconsistencies with required
components including measurable learning outcomes tied to college and general education goals.
UMN Morris provides academic, co-curricular, and social opportunities and support for students in a
variety of ways to ensure their success. The planned review, revision, and further alignment of the
general education outcomes, and a robust assessment plan of this program, as indicated in the
Assurance Argument, will be essential to the continued success of the institution.
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4 - Teaching and Learning: Evaluation and Improvement
The institution demonstrates responsibility for the quality of its educational programs, learning
environments, and support services, and it evaluates their effectiveness for student learning through
processes designed to promote continuous improvement.

4.A - Core Component 4.A
The institution demonstrates responsibility for the quality of its educational programs.
1. The institution maintains a practice of regular program reviews.
2. The institution evaluates all the credit that it transcripts, including what it awards for
experiential learning or other forms of prior learning, or relies on the evaluation of responsible
third parties.
3. The institution has policies that assure the quality of the credit it accepts in transfer.
4. The institution maintains and exercises authority over the prerequisites for courses, rigor of
courses, expectations for student learning, access to learning resources, and faculty
qualifications for all its programs, including dual credit programs. It assures that its dual credit
courses or programs for high school students are equivalent in learning outcomes and levels of
achievement to its higher education curriculum.
5. The institution maintains specialized accreditation for its programs as appropriate to its
educational purposes.
6. The institution evaluates the success of its graduates. The institution assures that the degree or
certificate programs it represents as preparation for advanced study or employment accomplish
these purposes. For all programs, the institution looks to indicators it deems appropriate to its
mission, such as employment rates, admission rates to advanced degree programs, and
participation rates in fellowships, internships, and special programs (e.g., Peace Corps and
Americorps).

Rating
Met

Evidence
The team affirmed that UMN Morris has a schedule for regular program review as evidenced by a
sample of program review reports provided as well as the expected template and documented
schedule. Conversation with the Vice Chancellor for Academic Affairs and Dean and Division
Chairs affirmed a regularly scheduled process for program evaluation. Data gathered and analyzed
in each report is comprehensive and includes trends in enrollment, FTE faculty, credit hours
generated, future demand for the program, links to mission, assessment of program outcomes, and
placement data for graduates.
The University's transcript evaluation process was reviewed. Decisions are referred to the academic
Page 30

University of Minnesota-Morris - MN - Final Report - Exported on 11/19/2019

program when a new course, not immediately recognized with an in-house equivalent is produced for
transfer credit. It follows the UMN System policies established to assign credits and course number.
Review of the catalog, published documents and conversation with faculty affirm that generally
courses are accepted from regionally accredited institutions.
Evaluation of experiential and other prior learning includes standard examinations like CLEP and
AP, as well as a uniquely designed process for validation of prior learning based on numbers of hours
spent on an activity that contributed to learning. The team questioned faculty as to how this process
is linked to expected learning outcomes in established courses. Faculty noted that applications for
Prior Learning credit are rare and generally involve an internship experience. An example was
provided that supported this process.
Meetings with faculty, program directors and the Vice Chancellor of Academic Affairs and Dean
(VCAA) substantiated the documentation in the Assurance Argument that course oversight and
authority rests with the institution and program. The process for course development and approval
was reviewed and reflects usual and best practices in higher ed including faculty, academic division,
curriculum committee, campus assembly, VCAA and Division Chair review and approval. Team
members met with members of the Curriculum committee who are charged with oversight of the
General Education program. These discussions supported the evidence presented that pre- requsities,
rigor, expectations for student learning and faculty qualifications are under the authority of the
institution.
UMN Morris has requested and been granted an extension to Sept. 1, 2022, by the HLC to meet the
requirements for dual credit faculty. The University offers Accounting and Problems in World
History to area high school students.
Evidence was provided to the team that supported the status of specialized accreditation of several
programs including Elementary and Secondary Teacher Education and Chemistry.
Discussion with faculty and staff and a review of a sample of program review documents indicate
that individual programs collect data on the success of its graduates including placement in graduate
school and employment. The faculty express pride in the graduate school placement of its graduates
but this data is not aggregated or centralized for further evaluation at a systemic level. The staff noted
that
The staff noted that the UMN system is in the process of finalizing a post-collegiate outcomes project
that includes state government data, US Census Bureau data, and career mobility data. Once
complete, UMN Morris will supplement its own data collection with this information for a more indepth evaluation of its graduates in a systematic way.

Interim Monitoring (if applicable)
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No Interim Monitoring Recommended.
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4.B - Core Component 4.B
The institution demonstrates a commitment to educational achievement and improvement through
ongoing assessment of student learning.
1. The institution has clearly stated goals for student learning and effective processes for
assessment of student learning and achievement of learning goals.
2. The institution assesses achievement of the learning outcomes that it claims for its curricular
and co-curricular programs.
3. The institution uses the information gained from assessment to improve student learning.
4. The institution’s processes and methodologies to assess student learning reflect good practice,
including the substantial participation of faculty and other instructional staff members.

Rating
Met With Concerns

Evidence
UMN Morris demonstrates continuous planning and is working toward a systematic process to assess
student learning. The team met with faculty and staff to discuss the status of this activity and to
clarify current practice. Many elements of the University assessment are under review and revision.
Documents reviewed and discussion with faculty and staff supported the teams' conclusion that the
institution's student learning outcomes are not uniform in clarity, nor measurable across all levels of
assessment: general education, program, and college wide.
The team found conflicting iterations of the Campus Student Learning Outcomes (CSLO) which
define the goals for student learning across all educational programs. While the assurance argument
stated the CSLOs are listed in the appropriate course syllabi, a review of syllabi did not have this
mapping documented. The team did not see a comprehensive assessment plan for the CSLO's or
what data provided a basis for the suggested revision of these outcomes. Faculty confirmed that the
AAC&U VALUE rubrics project, used by the UMN Morris and Minnesota Collaborative that
includes invited two and four-year colleges, to assess general education learning was discontinued at
UMN Morris in 2017 as it was determined the rubric did not align with UMN Morris curriculum.
The faculty indicated they would assess CSLO's during program assessment but this process was not
completely implemented. A discussion with the faculty and staff regarding the relationship of the
CSLO's, the PSLO's and the general education program indicated a general confusion and lack of
clarity.
The majority of the UMN Morris programs have published student learning outcomes. The progress
report to the HLC in 2018 included program learning outcomes assessment from 2016-17. This
report gave evidence of improvement in assessing the revised PSLOs, analysis of the data and
recommendations for improving coursework. The process and data was repeated and available to the
team from the 2017-18 academic year. While some of the assessment lends itself to program
evaluation ,some programs are largely assessing individual courses. This process involves
participation of many faculty and is supported by the assessment facilitator and Office for

Page 33

University of Minnesota-Morris - MN - Final Report - Exported on 11/19/2019

Institutional Research.
Meetings with the Division Chairs and staff from the alumni office were held to assess community,
employer, and alumni input for program assessment. While many programs have a wide and
impressive reach into the community through service and internships, no consistent formal avenue
exists outside the teacher education program for gathering input to assess student learning from these
stakeholders.
A timeline for continuing assessment provided to the team indicated that the general education goals
and outcomes were to be revised in the spring of 2018 and assessed in 2019. The general education
assessment report provided to the team for the 2018 and 2019 academic years reflected evaluation of
some specific courses rather than a comprehensive process to assess a specific goal of the
program. The team did not find a clear description of the purpose and goals for the general
education program that could be effectively assessed. As the bulk of the courses offered at UMN
Morris may have a designation as meeting the general education requirement, a curricular path for
any individual student may be so unique that assessment of a cohesive general education experience
is difficult. Assessment of end-of-program summative learning is not routinely gathered.
Staff in the student development units have piloted assessment of co-curricular programming using
the UMN Morris CSLO's. During meetings with the staff and Assessment facilitators, they
acknowledged that while the CSLO's are being revised, they have written outcomes for their
programs that reflect the concepts of 'teamwork' this past year and assessed student progress across
many activities. This initial project was so successful they will continue to develop assessment plans
that reflect the campus student learning outcomes as achieved in co-curricular activities.
Documentation in the Program Assessment reports and meetings with faculty and chairs offered
examples of course improvements based on student learning outcomes assessment. This was
primarily evident at the course level as inconsistent assessment of college goals and general
education programming has not resulted in documented evaluation at the overall program level.
The institution continues to adjust and develop assessment processes and methodologies. Since the
2010 Report of a Comprehensive Evaluation Visit that required progress reports documenting
improvement of assessment of student learning in 2015 and 2018, the University has added support,
time and effort to this essential practice. Two faculty have been given release time to serve as
Assessment Facilitators. The Assessment of Student Learning Committee (ASLC) was disbanded
Spring 2019 and responsibility for assessment was directed to the Assessment Council, composed of
a smaller group of faculty and staff and led by these facilitators. Despite these changes, an
assessment plan that includes a meaningful feedback loop that influences budget, programs and
student learning for continuous improvement has not yet been established. A significant number of
faculty are involved in assessment but as expectations change often due to dissatisfaction with a
complex process, a lack of clarity as to the benefit, and a common understanding of the connection
to improving the graduate's experience, enthusiastic support and a culture of assessment has not
developed.

Interim Monitoring (if applicable)
The team recommends an embedded monitoring report covering assessment of student learning,
general education and institutional planning to be included in preparation for the next scheduled
accreditation review in four years as part of the Standard Pathway. This report will integrate
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elements from Criteria 3, 4 and 5 and will include:
1. A comprehensive plan for assessment of student learning that details the structures, processes
and flow of information that allows faculty, staff and administration to utilize evidence of
student learning to inform decisions regarding resources, programming, curriculum and
pedagogy in order to provide effective learning experiences for students at UMN Morris.
1. The plan must include the assessment of general education and/or institutional learning
outcomes and all academic programs as well as co-curricular programming.
2. The plan must include appropriate curriculum maps that indicate where learning
outcomes are developed within the curriculum (general education and individual
programs) and co-curriculum in such a way as to ensure that all students are provided
the opportunity to achieve the learning outcomes specified for their degrees and
disciplines.
3. The plan must include specification of the evidence of student learning to be collected,
including direct and culminating measures of student performance that indicate the skills
and knowledge expected of program and institution graduates. In addition, the plan must
include a proposed scheduled of assessment
2. Reports on the collection and use of evidence of student learning at the program and
institutional level for at least two cycles of reporting that demonstrates faculty and staff
involvement in the review and discussion of that evidence.
3. A statement of expectations regarding the specification of learning outcomes in course
descriptions, program descriptions, and syllabi, as well as a process for ensuring these
expectations continue to be met.
4. The demonstration and documentation of a systematic and systemic approach to link
assessment findings with institutional planning, evaluation of operations, budgeting and
decision-making. At least two cycles of this process should be evident.
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4.C - Core Component 4.C
The institution demonstrates a commitment to educational improvement through ongoing attention to
retention, persistence, and completion rates in its degree and certificate programs.
1. The institution has defined goals for student retention, persistence, and completion that are
ambitious but attainable and appropriate to its mission, student populations, and educational
offerings.
2. The institution collects and analyzes information on student retention, persistence, and
completion of its programs.
3. The institution uses information on student retention, persistence, and completion of programs
to make improvements as warranted by the data.
4. The institution’s processes and methodologies for collecting and analyzing information on
student retention, persistence, and completion of programs reflect good practice. (Institutions
are not required to use IPEDS definitions in their determination of persistence or completion
rates. Institutions are encouraged to choose measures that are suitable to their student
populations, but institutions are accountable for the validity of their measures.)

Rating
Met

Evidence
The University has established appropriate and attainable retention and graduation goals for first year
freshmen. UMN Morris's four year graduation rate goal is 60% (currently 46%) with a six year
graduation rate of 70%( currently 66%). Currently 78% of the first year cohort is retained to the
sophomore year and the university has set this retention goal at 85%, which would represent a return
to a historically high rate. Discussion with the Director of the Office of Academic Success, several
success coaches, faculty and the VCAA revealed a strong commitment to the University's mission
and goals, service to high risk student populations and continuous improvement. UMN Morris
developed these goals with benchmark data from IPEDS as well as colleges chosen as an aspirational
group.
The team met with staff in the Office for Academic Success as well as staff from the Native
American Student Success Program (NASS). More than 200 students are served by the Coordinator
for Disability Resources. The entering class has approximately 30% Native American students and
over-all more than 40% of the student population is first-generation in higher education. The student
success coaches expressed confidence and expertise in meeting the needs of the populations they
serve. The success coaches and staff work closely with the Office of Institutional Effectiveness and
Research to collect and analyze data for retention action steps. Reports from this local office include
common data sets of retention, persistence and completion that are consistent with and utilize
definitions provided by IPEDS.
The institution also benefits from the University of Minnesota system with data sharing and support
for data analysis and reporting. The campus is currently developing a strategic enrollment plan
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which will provide additional direction for the infrastructure and collection of data to improve
retention and persistence to graduation. A retention working group was formed in 2017 to provide
the foundation of a retention plan. As a result of this group the Quality Initiative to meet the HLC
requirement for continuous improvement, was developed. Faculty and staff noted that the Quality
Initiative which focused on improving first to second year retention, was embraced by faculty and
staff and successful in improving retention efforts. The importance of assessing high impact
practices in teaching and learning, assessing retention efforts, and embedding wellness practices into
students' academic lives were discussed as positive steps to meet retention and graduation goals.
Reports reviewed by the team which supported the value of the retention efforts and QI initiative
include robust longitudinal data that identifies differences in goal attainment by differing student
populations and assessed strengths and challenges of current practices.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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4.S - Criterion 4 - Summary
The institution demonstrates responsibility for the quality of its educational programs, learning
environments, and support services, and it evaluates their effectiveness for student learning through
processes designed to promote continuous improvement.

Evidence
The University of Minn. Morris demonstrates responsibility for the quality of its educational
programs; commitment to educational achievement and improvement via continued efforts to
improve retention, persistence and completion rates, a regular schedule of program review and effort
to improve assessment of learning outcomes. Committee reports and program review documents
indicate that faculty and staff are appropriately involved in quality improvement efforts.
The University is considering revision of its general education program and assessment, and Campus
Student Learning Outcomes. They have advanced its assessment of Program Student Learning
Outcomes and expects regular assessment of programs. Actual assessment findings and their use in
improving student learning is uneven and vary's by program.
The general education program outcomes are not uniformly measurable nor has a connection
with this program and the Campus Level Student Outcomes been established.
A comprehensive assessment plan for assessing the outcomes of the general education program
has not been established,
While programs have student learning outcomes identified, assessment is generally used to
improve individual courses rather than routinely used to improve academic programs .
Co-curricular programs have begun to pilot using the Campus Student Learning Outcomes as a
basis for assessment.
Progress on assessment is occurring but UMN Morris has not yet demonstrated a culture of
assessment that routinely improves student learning in all programs regardless of level of learning, or
the program's place within or as a co- curricular offering.
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5 - Resources, Planning, and Institutional Effectiveness
The institution’s resources, structures, and processes are sufficient to fulfill its mission, improve the
quality of its educational offerings, and respond to future challenges and opportunities. The
institution plans for the future.

5.A - Core Component 5.A
The institution’s resource base supports its current educational programs and its plans for
maintaining and strengthening their quality in the future.
1. The institution has the fiscal and human resources and physical and technological
infrastructure sufficient to support its operations wherever and however programs are
delivered.
2. The institution’s resource allocation process ensures that its educational purposes are not
adversely affected by elective resource allocations to other areas or disbursement of revenue to
a superordinate entity.
3. The goals incorporated into mission statements or elaborations of mission statements are
realistic in light of the institution’s organization, resources, and opportunities.
4. The institution’s staff in all areas are appropriately qualified and trained.
5. The institution has a well-developed process in place for budgeting and for monitoring
expense.

Rating
Met

Evidence
UMN Morris has a resource base adequate to support current educational programs, with a reported
2018 revenue of $57 million, and Composite Financial Index score above 2.28 from 2015-2018. In
conversation with executive leadership and members of the Board of Regents, it is clear that UMN
Morris has made a priority to maintain physical and technological infrastructure by systematically
prioritizing projects for Higher Education Asset Preservation and Renovation funding from the State
of Minnesota. Support from the UMN System allows for the technological infrastructure, such as the
Canvas Learning Management System, to enable diversity of program delivery. The UMN System
also provides financial operational support for UMN Morris.
The institution’s allocation processes are overseen by the UMN System Board of Regents, which
provides sufficient controls to ensure that the educational functions of the University are not
adversely affected. This was evidenced in the Assurance Argument and conversation with executive
leadership and members of the Board of Regents. Also, the University Finance Committee reviews
annual campus budgets and financial policy
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The institution's goals within its mission statement are realistic and being met with the current
organization and resources. Their three-fold mission of research and discovery, teaching and
learning, and outreach and public service have dedicated programs and revenue. The Undergraduate
Research Opportunity Program, Office of Civic Engagement, and Center for Small Towns are strong
examples of allocating resources and personnel to fulfill the mission of the University.
UMN Morris has a comprehensive Human Relations department, supported by the UMN System’s
Office of Human Resources, to ensure that all institutional staff is appropriately trained and qualified
for their position. As evidenced in the Assurance Argument pre-employment verification of
qualifications must be performed before an offer of employment can be made. During the campus
visit, faculty and staff noted that additional training and professional development opportunities are
offered through the UMN System as well as on the UMN Morris campus. Further, the Employee
Performance Evaluation and Development Policy outlines the UMN System’s focus on developing a
culture of continuous evaluation and development of staff.
UMN Morris's budgeting process is comprehensive as indicated in the Assurance Argument. Faculty
and Staff commented during open forums that the University Finance Committee provides for
inclusive financial management and that the Committee assists in setting budget priorities and
monitoring financial indicators. Additional support and policy for budgeting and financial review is
provided by the UMN System Finance Office, and all budgets are approved and monitored by the
UMN Board of Regents.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.

Page 40

University of Minnesota-Morris - MN - Final Report - Exported on 11/19/2019

5.B - Core Component 5.B
The institution’s governance and administrative structures promote effective leadership and support
collaborative processes that enable the institution to fulfill its mission.
1. The governing board is knowledgeable about the institution; it provides oversight of the
institution’s financial and academic policies and practices and meets its legal and fiduciary
responsibilities.
2. The institution has and employs policies and procedures to engage its internal constituencies—
including its governing board, administration, faculty, staff, and students—in the institution’s
governance.
3. Administration, faculty, staff, and students are involved in setting academic requirements,
policy, and processes through effective structures for contribution and collaborative effort.

Rating
Met

Evidence
The UMN System Board of Regents provides appropriate oversight for UMN Morris’s financial and
academic functions. Board policy provided in the Assurance Argument clearly shows legal and
fiduciary functions provided by the Board of Regents and their staff, as well as by the UMN System
leadership. In conversation with the Board of Regents, it was clear that the Board was knowledgeable
about issues particular to the institution and that clear and open communication exists between the
Board and UMN Morris leadership.
UMN Morris has a very robust process for constituents’ inclusion in the governing process both at
UMN Morris and within the UMN System. As documented in the Assurance Argument, faculty,
staff, and students have ample opportunities to contribute to campus governance through various
committees and Campus Assembly. In conversation, it was noted that unionized employees are also
able to participate in UMN Morris committees. These allow for effective campus-wide contribution to
policy, process, and governance from the local to the system level.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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5.C - Core Component 5.C
The institution engages in systematic and integrated planning.
1. The institution allocates its resources in alignment with its mission and priorities.
2. The institution links its processes for assessment of student learning, evaluation of operations,
planning, and budgeting.
3. The planning process encompasses the institution as a whole and considers the perspectives of
internal and external constituent groups.
4. The institution plans on the basis of a sound understanding of its current capacity. Institutional
plans anticipate the possible impact of fluctuations in the institution’s sources of revenue, such
as enrollment, the economy, and state support.
5. Institutional planning anticipates emerging factors, such as technology, demographic shifts,
and globalization.

Rating
Met With Concerns

Evidence
Through the budgeting process, the UMN Morris leadership, advised by the University Finance
Committee, allocate resources in alignment with the UMN mission and priorities that are defined
through their planning process. In conversations with the Vice Chancellor for Finance and Facilities,
it was discussed that resource allocation is data-driven with a focus on identifying past performance,
emerging trends, and the perspectives of the UMN Morris community.
The planning process is holistic, with input from faculty and staff, senior administration, the UMN
System leadership, and the Board of Regents. The UMN Morris leadership, the University Finance
Committee, and the Planning Committee engage in systematic planning to define resource priorities.
These priorities have been reflective of the 2008-2009 Facilities Campus Master Plan, the
Technology Master Plan, the Environmental Master Plan, and emerging academic programs that
support the academic mission.
These plans will be redeveloped with the implementation of a new Campus Strategic Plan. As stated
in the Assurance Argument and further discussed with the Board of Regents, the UMN Morris
strategic plan will be integrated into the UMN System strategic plan. This will better align UMN
Morris with resources available through the UMN System. This has been a slower than expected
process, so far taking 1.5 years. Both UMN Morris leadership and the UMN System Board of
Regents discussed that the process is near complete and the Strategic Plans will be finalized in 2020.
UMN Morris anticipates needs and challenges in the planning process. One of the largest issues that
UMN Morris faces is continuing declines in enrollment. As part of their planning process, UMN
Morris has adopted a five-year enrollment plan to stabilize enrollment at 1,700 students and
appointed an Interim Vice Chancellor for Enrollment Management (IVCEM) to oversee the
implementation of the plan. In discussion, the IVCEM, as well as the Board of Regents, highlighted
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that the UMN Morris enrollment plan is informed by the UMN System Enrollment Plan, with an
emphasis on shared communication and branding services to promote the system and UMN Morris in
particular.
UMN Morris has been innovative in planning for technological advancement, adapting several
classroom and co-curricular spaces to utilize emerging technologies. In discussions with IT and
facilities staff, the adaptation of new technology has reduced operational costs and improved
connectivity to a global classroom. UMN Morris works closely with the UMN System IT offices for
planning purposes and to optimize economies of scale.
Through a review of the Assurance Argument and focused conversations on campus, it is evident that
UMN Morris struggles to develop a standardized and comprehensive assessment process of student
learning. As a result, UMN Morris does not fully link its processes for assessment of student
learning, evaluation of operations, planning, and budgeting. This is an area that is critical to effective
planning and resource allocation practices and has not been fully addressed by UMN Morris. While
some student co-curricular activities are being assessed, there is no systematic plan to link them to
other evaluative processes in planning or budgeting. This topic was discussed in a Planning Focus
meeting, a Student Affairs meeting, an assessment/Program Review Focus meeting with Student
Affairs Directors, a Planning Focus meeting with Institutional Effectiveness, and a Criterion 5 Open
Forum meeting, and no participants could articulate a clear linkage of student assessment to planning
and budgeting considerations.

Interim Monitoring (if applicable)
The team recommends an embedded monitoring report covering assessment of student learning,
general education and institutional planning to be included in preparation for the next scheduled
accreditation review in four years as part of the Standard Pathway. This report will integrate
elements from Criteria 3, 4 and 5 and will include:
1. A comprehensive plan for assessment of student learning that details the structures, processes
and flow of information that allows faculty, staff and administration to utilize evidence of
student learning to inform decisions regarding resources, programming, curriculum and
pedagogy in order to provide effective learning experiences for students at UMN Morris.
1. The plan must include the assessment of general education and/or institutional learning
outcomes and all academic programs as well as co-curricular programming.
2. The plan must include appropriate curriculum maps that indicate where learning
outcomes are developed within the curriculum (general education and individual
programs) and co-curriculum in such a way as to ensure that all students are provided
the opportunity to achieve the learning outcomes specified for their degrees and
disciplines.
3. The plan must include specification of the evidence of student learning to be collected,
including direct and culminating measures of student performance that indicate the skills
and knowledge expected of program and institution graduates. In addition, the plan must
include a proposed scheduled of assessment
2. Reports on the collection and use of evidence of student learning at the program and
institutional level for at least two cycles of reporting that demonstrates faculty and staff
involvement in the review and discussion of that evidence.
3. A statement of expectations regarding the specification of learning outcomes in course
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descriptions, program descriptions, and syllabi, as well as a process for ensuring these
expectations continue to be met.
4. The demonstration and documentation of a systematic and systemic approach to link
assessment findings with institutional planning, evaluation of operations, budgeting and
decision-making. At least two cycles of this process should be evident.
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5.D - Core Component 5.D
The institution works systematically to improve its performance.
1. The institution develops and documents evidence of performance in its operations.
2. The institution learns from its operational experience and applies that learning to improve its
institutional effectiveness, capabilities, and sustainability, overall and in its component parts.

Rating
Met

Evidence
From a UMN System perspective, UMN Morris has a robust process for evaluating the performance
of its operations. As detailed in the Assurance Argument, the UMN System tracks numerous metrics
of UMN Morris’s performance and the published data is available to the public. The University Plan,
Performance, and Accountability report, in particular, provides a comprehensive overview of UMN
Morris’s and ties its operational effectiveness to the planning processes. Efforts to design and
maintain institutional capabilities and sustainability are also well defined, particularly at the UMN
System level.
It is clear from campus conversations, and the recent appointment of an Interim Vice Chancellor for
Enrollment Management and Senior Director of Institutional Effectiveness and Research, that the
data gathered in operational performance evaluation is used to improve institutional effectiveness.
The UMN Morris processes, however, are not as robust and well defined as they are at the UMN
System level. The Vice Chancellor is a new position and currently an interim appointment, and the
Associate Director of Institutional Research is a recent hire. This area of operations is still
developing its processes and policy for UMN Morris level evaluation.

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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5.S - Criterion 5 - Summary
The institution’s resources, structures, and processes are sufficient to fulfill its mission, improve the
quality of its educational offerings, and respond to future challenges and opportunities. The
institution plans for the future.

Evidence
UMN Morris currently has a steady resource base and has detailed plans to increase enrollment,
maintain physical and instructional infrastructure, and increase sustainability moving forward. UMN
Morris leadership and the UMN System Board of Regents communicate effectively have well defined,
collaborative policy. The institution’s financial, planning, and evaluation processes are relatively
strong and well supported by the UMN System and Board of Regents. UMN Morris must continue to
develop a standardized and comprehensive process to assess student learning that can be integrated
into the operational evaluation, planning, and resource allocation practices.
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FC - Federal Compliance
INSTITUTIONS
Download the Federal Compliance Filing Form and Federal Compliance Overview at
hlcommission.org/federal-compliance. After completing the form, combine it with all required
appendices into a single PDF file. Bookmark the appendices in the combined PDF. Upload the PDF
here by clicking the Choose File button below. The Federal Compliance Filing must be uploaded
prior to locking the Assurance Argument.
PEER REVIEWERS
Download the Federal Compliance Overview and Instructions for Peer Reviewers at
hlcommission.org/federal-compliance. The institution’s Federal Compliance Filing and supporting
documentation are provided below.
Federal Compliance reviewer: Use the template provided in the Rationale section to enter the
preliminary findings for each component of Federal Compliance. The findings should include one of
the following conclusions for each component as well as a rationale that fully supports the
conclusion:
The institution meets HLC’s requirements.
The institution meets HLC’s requirements, but additional monitoring is recommended.
The institution does not meet HLC’s requirements and additional monitoring is recommended.
If the reviewer recommends monitoring for any Federal Compliance component, provide that
information in the Interim Monitoring section. Describe what improvement is needed as well as how
HLC would determine the institution has resolved the issue. In the Rating field, select the drop-down
option that reflects the reviewer’s preliminary findings.
Notify the team chair when the draft evaluation is complete, no later than one week before the team’s
on-site visit.
Evaluation team: While conducting the visit, the peer review team determines whether the
preliminary findings made by the Federal Compliance reviewer accurately represent the institution’s
compliance with all applicable requirements. If necessary, adjust the rating, preliminary findings and
rationale provided by the Federal Compliance reviewer. All information in the rationale should
explain the findings ultimately selected. Specific instructions addressed directly to the evaluation
team by the Federal Compliance Reviewer should be removed. Ensure that one of the conclusions
listed above is provided for each Federal Compliance component in the Rationale section.
If the team finds that there are substantive issues related to the institution’s compliance with the
Criteria for Accreditation, address those issues within the appropriate Core Component sections of
the Review tab.

Rating
Does not require monitoring
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Federal Compliance Filing Form
UMN_Morris_Federal_Compliance_Filing_October_2019

Rationale
1. ASSIGNMENT OF CREDITS, PROGRAM LENGTH AND TUITION
Conclusion (Choose one of the following statements and delete the other two.):
The institution meets HLC’s requirements.
Rationale:
New or revised courses are reviewed through a multi-step approval process. The amount of
instructional time for the proposed course is reviewed and is expected to meet UMN Morris policy
requirements which fall in line with the federal credit hour standard set by the Department of
Education (https://policy.umn.edu/education/instructionaltime). The policy indicates the instruction
time required should be the same, regardless of the delivery method.
UMN Morris has a standardized class scheduling policy that dictates when (days of the week and
time periods) that courses can be offered depending on how many credit hours the course is worth.
This policy includes the required time for instruction per credit hour.
https://policy.umn.edu/education/classscheduling
The Expected Student Academic Work per Credit policy
(https://policy.umn.edu/education/studentwork) clearly lays out the time commitment a student
should expect in terms of work outside of the classroom per credit hour. A student enrolled in 15
credit hours should expect to spend 45 hours per week on course work/studying to be successful.
A sample of syllabi (23) was reviewed. The sample represented a variety of course topics, course
levels (100, 200, 300, and 400), credit hour assignments, and modes of delivery (lecture versus
online). In general, the level of course work required overall seems appropriate for the number of
credit hours assigned for each of the courses. Fourteen of the 23 syllabi included specific information
regarding the number of hours of outside work expected per credit hour.

2. INSTITUTIONAL RECORDS OF STUDENT COMPLAINTS

Conclusion (Choose one of the following statements and delete the other two.):
The institution meets HLC’s requirements.
Rationale:
UMN Morris website provides students explicit instructions as to who to contact for various types of
complaints and the University processes for addressing complaints such as academic, employmentPage 48
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related issues, discrimination, Title IX, etc. The website includes detailed information on how to file
formal complaints if a resolution is not successful or direct resolution is not an appropriate option.
Formal complaints are tracked by the Office of the Vice-Chancellor for Student Affairs. An annual
summary of complaints is compiled and reviewed for trends or issues warranting additional
attention.
3. PUBLICATION OF TRANSFER POLICIES
Conclusion (Choose one of the following statements and delete the other two.):
The institution meets HLC’s requirements.

Rationale:
UMN Morris transfer policies are clearly stated on its website. Information regarding the number of
transfer credit hours accepted, the types of institutions credit hours are accepted from, information
regarding how credit for non-traditional experiences (CLEP, AP, military training, etc.) is reviewed,
as well as the processes for submitting transcripts are detailed. These policies are similar to standard
policies at other universities.
UMN Morris does not have any articulation agreements with schools outside of the UMN system.
Credits earned at any UMN system school are accepted by UMN Morris.
Prospective and current students can use an online database tool "Transferology" to see transfer
course equivalency information for courses they have taken or are considering taking at other
schools.

4. PRACTICES FOR VERIFICATION OF STUDENT IDENTITY
Conclusion (Choose one of the following statements and delete the other two.):
The institution meets HLC’s requirements.
Rationale:
UMN Morris has strong processes and protocols in place to protect and verify the online presence of
student identity for all students, not just online-only students. Upon admission, a student account is
set up by IT and the student must "claim" their account using specific personal data and create a
private password prior to enrolling in any courses.
UMN Morris also requires 2-factor authentication when logging in to its system using DUO, which
significantly strengthens personal information security and verification of student identity, when
accessing Canvas course management system or other online portals.
Online course fees are associated with individual courses and are indicated in the website section on
fees.
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5. TITLE IV PROGRAM RESPONSIBILITIES
Conclusion (Choose one of the following statements and delete the other two.):
The institution meets HLC’s requirements.
Rationale:
UMN Morris was recertified by the Secretary for Education on January 14, 2015. The next
recertification is scheduled for September 30, 2020.
UMN Morris has not had a Title IV review in recent memory and no audits regarding Title IV since
the last HLC accreditation review. A review of its past 3 A-133 audits confirms that UMN Morris has
not had any material findings of its financial aid processing procedures in recent history.
UMN Morris’ CFI is within the acceptable range that allows the institution to direct resources under
its control.
Title IV required disclosures were reviewed and found to be up to date and publicly available on the
UMN Morris website, including Campus Crime information as part of the annual safety and security
report, and Athletic Participation and Financial Aid information for student-athletes.
Information regarding academic satisfactory progress requirements for receiving financial aid are
clearly provided on the UMN Morris website.

6. PUBLICATION OF STUDENT OUTCOME DATA
Conclusion (Choose one of the following statements and delete the other two.):
The institution meets HLC’s requirements.
Rationale:
The UMN Morris website provides public access to overall undergraduate retention and graduation
rates at the institutional level for entering cohorts fall 2000 through fall 2017 as well as results of its
current Graduate Destination survey. https://morris.umn.edu/about/student-achievement-data

7. STANDING WITH STATE AND OTHER ACCREDITING AGENCIES
Conclusion (Choose one of the following statements and delete the other two.):
The institution meets HLC’s requirements.
Rationale:
UMN Morris is currently accredited by the Minnesota Board of Teaching for its MN teacher
licensure through June 30, 2023.
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UMN Morris is currently accredited by CAEP (Council for the Accreditation of Educator
Preparation) Minnesota Board of Teaching for its MN teacher licensure through May 2023.
The webpage https://academics.morris.umn.edu/national-state-accreditation provides pass rate
information the Teacher Education programs as required by CAEP (formerly NCATE).

Interim Monitoring (if applicable)
No Interim Monitoring Recommended.
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Review Dashboard
Number

Title

Rating

1

Mission

1.A

Core Component 1.A

Met

1.B

Core Component 1.B

Met

1.C

Core Component 1.C

Met

1.D

Core Component 1.D

Met

1.S

Criterion 1 - Summary

2

Integrity: Ethical and Responsible Conduct

2.A

Core Component 2.A

Met

2.B

Core Component 2.B

Met

2.C

Core Component 2.C

Met

2.D

Core Component 2.D

Met

2.E

Core Component 2.E

Met

2.S

Criterion 2 - Summary

3

Teaching and Learning: Quality, Resources, and Support

3.A

Core Component 3.A

Met

3.B

Core Component 3.B

Met With Concerns

3.C

Core Component 3.C

Met

3.D

Core Component 3.D

Met

3.E

Core Component 3.E

Met

3.S

Criterion 3 - Summary

4

Teaching and Learning: Evaluation and Improvement

4.A

Core Component 4.A

Met

4.B

Core Component 4.B

Met With Concerns

4.C

Core Component 4.C

Met

4.S

Criterion 4 - Summary

5

Resources, Planning, and Institutional Effectiveness

5.A

Core Component 5.A

Met

5.B

Core Component 5.B

Met

5.C

Core Component 5.C

Met With Concerns

5.D

Core Component 5.D

Met

5.S

Criterion 5 - Summary

FC

Federal Compliance

Does not require monitoring
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Review Summary
Interim Report(s) Required
Due Date
11/1/2023
Report Focus
The team recommends an embedded monitoring report covering assessment of student learning, general education
and institutional planning to be included in preparation for the next scheduled accreditation review in four years as
part of the Standard Pathway. This report will integrate elements from Criteria 3, 4 and 5 and will include:
1. A comprehensive plan for assessment of student learning that details the structures, processes and flow of
information that allows faculty, staff and administration to utilize evidence of student learning to inform
decisions regarding resources, programming, curriculum and pedagogy in order to provide effective learning
experiences for students at UMN Morris.
1. The plan must include the assessment of general education and/or institutional learning outcomes and
all academic programs as well as co-curricular programming.
2. The plan must include appropriate curriculum maps that indicate where learning outcomes are
developed within the curriculum (general education and individual programs) and co-curriculum in
such a way as to ensure that all students are provided the opportunity to achieve the learning outcomes
specified for their degrees and disciplines.
3. The plan must include specification of the evidence of student learning to be collected, including direct
and culminating measures of student performance that indicate the skills and knowledge expected of
program and institution graduates. In addition, the plan must include a proposed scheduled of
assessment
2. Reports on the collection and use of evidence of student learning at the program and institutional level for at
least two cycles of reporting that demonstrates faculty and staff involvement in the review and discussion of
that evidence.
3. A statement of expectations regarding the specification of learning outcomes in course descriptions, program
descriptions, and syllabi, as well as a process for ensuring these expectations continue to be met.
4. The demonstration and documentation of a systematic and systemic approach to link assessment findings with
institutional planning, evaluation of operations, budgeting and decision-making. At least two cycles of this
process should be evident.

Conclusion
The University of Minnesota Morris is a mission-focused liberal arts institution with strong programs and
opportunities for students that provide rich and personal learning experiences. The dedicated and enthusiastic
faculty and staff demonstrate a student-centered ethos and true sense of caring about the lives and futures of their
students. A highly engaged student body is supported by effective and comprehensive student services that recognize
the diverse and unique nature of its students. Strong liberal arts academic programs and scholarship provide the
backbone for developing students’ intellectual growth, and a variety of specialized opportunities in the areas of
sustainability, global experience and civic engagement further exemplify the institutional mission.
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Engaged leadership and support from the UMN system provide additional strengths to the university as it navigates
its role in the changing landscape of higher education. The institution has recognized the need for renewed
comprehensive strategic planning (the last strategic plan was established in 2007), and has embarked on a process
to set concrete strategic and tactical goals for the future. The wide involvement in shared governance provides
stakeholders with a clear sense of voice in the development of that plan (which, at times, has led to the revision of
the strategic planning timetable). The completion of the strategic plan will be essential to the continued progress
and success of the institution.
UMN Morris has experienced moderate declines in enrollment over the past few years, and has responded in concert
with the UMN system in the development of a new enrollment management plan. A new position of Vice
Chancellor for Enrollment Management (which is currently filled as interim) emphasizes the importance of future
enrollment to the health of the institution. The institution faces aging facilities and has a clear process for
advocating for resources at the system level to support deferred maintenance and capital improvements.
As a community, UMN Morris continues to develop its continuous improvement processes. The office of
Institutional Effectiveness has experienced recent turnover, providing opportunity to review its local processes for
gathering and disseminating critical data for institutional decision making. Student Services is building on its
history of utilizing data for program improvement by beginning to take a more active look at its role in supporting
student learning outcomes. On the academic side, the institution has rekindled its efforts to develop a
comprehensive program of assessment of student learning outcomes. Diversity in the collection and use of student
performance data is still evident, as is the diversity of the broader cultural understanding of the processes and
purposes of assessment. This particular area is a long-standing area for improvement, as evidenced by decades of
feedback from the Higher Learning Commission. In the previous comprehensive accreditation review (in 2010), it
was noted that measures of student learning had been specifically indicated as an area of concern since 1990.
Almost 30 years later, the institutional processes and culture around assessment of student learning are still fairly
nascent, and evidence of the collection and use of evidence at the program and institutional level reflects a
developing program rather than a mature one. It is not apparent that the members of the institution have fully
recognized that the failure to develop a sustainable program of assessment of learning that integrates with other
institutional functions is central and may put the institution at risk with respect to the ability to meet the criteria for
accreditation.
Because of the continued, cyclical efforts to engage in comprehensive assessment of student learning processes, and
the lack of historical evidence of the collection and use of evidence throughout the institution, the team is
recommending that the University of Minnesota Morris be limited to the Standard Pathway for accreditation.

Overall Recommendations
Criteria For Accreditation
Met With Concerns
Sanctions Recommendation
No Sanction
Pathways Recommendation
Limited to Standard
Federal Compliance
Does not require monitoring
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Internal Procedure
Institutional Status and Requirements Worksheet
INSTITUTION and STATE:

University of Minnesota-Morris, MN

TYPE OF REVIEW:

Open Pathway Comprehensive Evaluation

DESCRIPTION OF REVIEW:

The institution was granted an extension until September 1,
2022 to become compliant to the faculty qualification
requirement. HLC will review that the institution is in compliance
with the faculty qualification requirement at the comprehensive
evaluation following the extension date.
Visit to include a Federal Compliance Reviewer: Dr. Katherine
Draughon

DATES OF REVIEW:

10/28/2019 - 10/29/2019

No Change in Institutional Status and Requirements

Accreditation Status
Nature of Institution
Control:

Public

Recommended Change:

Degrees Awarded:

Bachelors

Recommended Change:

Reaffirmation of Accreditation:
Year of Last Reaffirmation of Accreditation:

2010 - 2011

Year of Next Reaffirmation of Accreditation:

2019 - 2020

Recommended Change: 2029-2030

Accreditation Stipulations
General:
Prior Commission approval is required for substantive change as stated in Commission policy.

Recommended Change: No Change

Internal Procedure
Institutional Status and Requirements Worksheet
Additional Location:
Prior HLC approval required.

Recommended Change: No Change

Distance and Correspondence Courses and Programs:
Approval for distance education is limited to courses. Approval for correspondence education is
limited to courses.

Recommended Change: No Change

Accreditation Events
Accreditation Pathway

Open Pathway

Recommended Change: Limited to Standard

Upcoming Events
Monitoring
Upcoming Events
None
Recommended Change: Embedded report: Report embedded in next review that

includes a comprehensive assessment plan that covers all academic programs including
general education and co-curricular activities and how outcomes will be used for
program improvement and institutional operations and future planning.

Institutional Data
Educational Programs

Recommended
Change:

Undergraduate
Certificate

0

Associate Degrees

0

Baccalaureate Degrees

34

Graduate
Master's Degrees

0

Specialist Degrees

0

Doctoral Degrees

0

Extended Operations

Internal Procedure
Institutional Status and Requirements Worksheet
Branch Campuses
None
Recommended Change: No Change

Additional Locations
None
Recommended Change: No Change

Correspondence Education
None
Recommended Change: No Change

Distance Delivery
None
Recommended Change: No Change

Contractual Arrangements
None
Recommended Change: No Change

Consortial Arrangements
None
Recommended Change: No Change

